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Learning for Citizenship 
Online Conference – Supporting Migrant Students Through the Pandemic (25-26th May) 

Summary programme (ver. 21/05) 

25th May 2021 (UK times) 

9:45 – 10:45 Start, Welcome and Introduction 

Formal and Informal Actors: 

10:45 – 11:00 ‘The impact of Covid19 on newly arrived migrant students in England: between 
community interventions and policy neglect’ - Alessio D’Angelo (University of 
Nottingham) 

11:00 – 11:15 ‘From High-touch to High-tech: How has the Pandemic reshaped community 
education services for refugee learners in the UK?’ - Amir Raki; Dr Ilma Nur 
Chowdhury; Dr Marzena Nieroda; Prof. Judith Zolkiewski (Alliance Manchester 
Business School) 

11:15 – 11:30: ‘The effects of the COVID-19 pandemic on young refugees' education and wellbeing 
in the UK: practice-based insights’ - Refugee Education UK 
 

11:30 – 12:00 Discussion (led by Silvia Carrasco) 

Break (30 mins) 

Language and multilingualism: 

12:30 – 12:45 ‘Can a science enrichment programme delivered in the mother tongue of foreign 
scientists increase the motivation of migrant pupils for science?’ - Joana Moscoso 
and Joana Bordalo (Native Scientist) 

12:45 – 13:00 ‘Promoting the learning and achievement of pupils who use EAL during and after 
Covid-19’ - Katherine Solomon (The Bell Foundation) 

13:00 – 13:15 ‘Participation in distance learning: Promoting inclusive education in multilingual 
settings’ - Roberta Spelorzi and Mattia Zingaretti (University of Edingburgh) 

13:15 – 13:45 Discussion (led by Roberta Ricucci) 

Break (15 mins)  

Roundtable:  

14:00 – 14:45  Learning for Citizenship: education and social integration in times of Covid19  
Led by Angelina Sánchez; Lisa-Maria Muller (Chartered College of Teaching, UK); 
Harrier Crossley (EAL Leader - Bowling Park Primary School, Bradford, UK); Cecilia 
Paquola (Il Nostro Pianeta, Italy) 
Discussions around: lessons learnt from the pandemic; new needs that have 
emerged; exchange of practices. 

https://teams.microsoft.com/l/meetup-join/19:70f2a15186904904b9ddd890e42c1711@thread.tacv2/1620745453584?context=%7b%22Tid%22:%2267bda7ee-fd80-41ef-ac91-358418290a1e%22,%22Oid%22:%22bfe31e9b-5cc7-4107-a5a8-5c398cd63ab0%22%7d
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26th May 2021 (UK times) 

13:00 – 13:15 Start, Welcome and Introduction 

Emergency Responses: 

13:15 – 13:30 ‘Filling the gaps: school experiences in supporting newly arrived migrants during 
lockdowns’ - Chiara Manzoni (NIESR - National Institute of Economic and Social 
Research) 

13:30 – 13:45 ‘’Less people dare to go outside’ – Formal and non-formal support structures for 
refugee students and young people throughout and despite crises. Experiences 
from Austria’ - Michelle Proyer; Johannes Reitinger; Michael Holzmayer (University 
of Vienna) 

13:45 – 14:00 ‘Changing educational roles and competences during the COVID crisis. A case study 
from Turin, Italy’ - Roberta Ricucci (Università di Torino); Tanja Schroot (Università di 
Torino); Pietro Cingolani (Università di Bologna) 

14:00 – 14:30 Discussion (led by Laia Narciso) 

Break (30 mins) 

Citizenship and Belonging: 

15:00 – 15:15 ‘COVID-19 and the recreation of social injustices: issues of learning and belonging 
among Syrian refugee students in London’ - Jumana Al-Waeli (UCL Institute of 
Education) 

15:15 – 15:30 ‘Introducing the dialogic approach as a key strategy for citizenship-building’ - Dr. 
Luisa Conti (Friedrich Schiller University Jena) 

15:30 – 15:45 ‘Combining forces to face the future: Governmental Initiatives to strengthen Italy’s 
skill base during the COVID pandemic’ - Roberta Ricucci and Tanja Schroot (Università 
di Torino) 
 

15:45 – 16:00 ‘Impact of the COVID-19 Pandemic on Third-Country National Students in Madrid 
and Barcelona’ - Silvia Carrasco and Marina Pibernat (EMIGRA-CER Migracions, 
Autonomous University of Barcelona) 
 

16:00 – 16:30 Discussion (led by Chiara Manzoni) 

Break (15 mins)  

Roundtable:  

16:45 – 17:30  Between policy and practice: the future of inclusive education  
Led by Tanja Schroot; Megan Greenwood (City of Sanctuary, UK); Laura Marziale 
(Creating Ground, UK); Dalia El Brashy (Mamre; UMMA, Italy) 
Discussions around: lessons learnt from the pandemic; new needs that have 
emerged; exchange of practices. 

https://teams.microsoft.com/l/meetup-join/19:d96908cd47d045d6aea07abe6cd7ca4a@thread.tacv2/1620745513919?context=%7b%22Tid%22:%2267bda7ee-fd80-41ef-ac91-358418290a1e%22,%22Oid%22:%22bfe31e9b-5cc7-4107-a5a8-5c398cd63ab0%22%7d
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Full programme (ver. 21/05) 
 
 

25th May 
Formal/ Informal Actors: 
 
The impact of Covid19 on newly arrived migrant students in England: between community interventions and 
policy neglect 
 
Alessio D’Angelo (University of Nottingham) 
 
As England re-emerged from its third lockdown, with schools re-opening for the long term, the available 
evidence on the impact of Covid19 on newly arrived migrant students remains limited and much overlooked. 
Previous research indicates that migrant, EAL and refugee pupils tend to be among the most disadvantaged, 
with a higher incidence of poverty, overcrowded housing conditions, lack of fluency in the host-country 
language and familiarity with the education and health system. Furthermore, for newly arrived migrants, 
schools represent not only spaces where knowledge and skills are acquired, but also crucial places for pupils 
to integrate into the community. However, due to the lack of administrative data and a general neglect of this 
group in national discourse and policy initiatives, very little attention has been given to the impact of school 
‘closures’ and online learning on their educational experiences. 
 
This paper builds on research conducted by the University of Nottingham since the start of the pandemic, 
including online interviews with education practitioners and public and third sector organisations, and also 
taking into account the results of a parallel study undertake by Dr Chiara Manzoni at NIESR (National Institute 
of Economic and Social Research). The paper aims to assess the direct and indirect, short and long-term 
consequences of the UK lockdown and school ‘closures’, and to explore the responses and interventions put 
in place by different actors and stakeholders, including primary and secondary schools, local authorities, NGOs 
and community groups. By examining the wide range of practices which have been implemented to address 
the needs of migrant students, the paper considers some positive lessons to be learned for the future and 
highlights the need to think intersectionally and long-term. Amid an increasing policy vacuum, this may 
require renewed and creative efforts to rethink public education through the development of interconnected 
communities of practice. 
 
 
From High-touch to High-tech: How has the Pandemic reshaped community education 
services for refugee learners in the UK? 
 
Amir Raki 
Dr Ilma Nur Chowdhury 
Dr Marzena Nieroda 
Prof. Judith Zolkiewski 
(Alliance Manchester Business School) 
 
Vulnerable groups such as refugees and those on lower incomes often rely on charity and voluntary services 
to meet their basic needs (e.g., education, money matters, social support, etc.). Moving such services online 
due to the Pandemic has threatened the wellbeing of these groups. The greatest challenge has been to 
maintain the “human touch” (i.e., the human interactions and social connections crucial for an individual’s 
wellbeing) in online community education services.  
 
This research captures the experience of learners from an online community education service for refugees to 
provide insight for service providers to minimise the gap between the educational and social needs of refugee 
learners, and online service delivery operation to ensure the social support conveyed in face-to-face settings 
are embedded and reflected in the COVID-inspired digital services. Following a survey of 107 students, 25 
interviews and two focus groups were conducted with employees, tutors, volunteers, and learners. Further, a 
solution development stage was carried out with stakeholders participation. Finally, the devised solution was 
evaluated through a usability study phase with five follow-up interviews. 
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Our findings reveal the main missing elements of human touch in community digital education 
provision and uncover a series of pull factors that can help to facilitate participation and augment human 
touch in an online educational setting to generate relational value for learners and achieve desired wellbeing 
outcomes. In conclusion, our research demonstrates that refugee learners not only attach equal value to the 
quality of human interactions and quality of teaching but also, they assume human touch as a prerequisite for 
their educational attainments in a community education service. 
 
 
The effects of the COVID-19 pandemic on young refugees' education and wellbeing in the UK: practice-based 
insights 
 
Refugee Education UK 
 
The COVID-19 pandemic has led to unprecedented disruptions to education in the UK. For refugee children 
and young people, these disruptions are in addition to the educational challenges they are likely to have 
already experienced. Many young refugees have missed out on significant periods of education by the time 
they arrive in the UK and, once here, wait months for the opportunity to study. 
 
Our paper will present insights from two Refugee Support Network (RSN) policy briefings on the effects of the 
COVID-19 pandemic on young refugees’ education and wellbeing. The first policy briefing, published in April 
2020, is based on RSN’s rapid risk assessments and direct support work during the early stages of the UK’s 
first national lockdown, as the educational and wellbeing impacts on refugees were emerging. The second 
policy briefing, which will be published one year on from the first, is based on qualitative consultations with 
six RSN frontline staff who have directly supported young refugees throughout the COVID-19 pandemic in the 
UK. 
 
Our paper will offer practice-based insights from RSN’s direct work with over 500 refugee children and young 
people in the UK during a year of unprecedented challenges. We will discuss the educational challenges 
caused by the COVID-19 pandemic, including the difficulties of relying on online learning, the impact of exam 
cancellations and the social isolation caused by school and college closures. And we will demonstrate how 
important education is in refugee children and young people’s lives as they build hopeful and positive futures. 
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Language and multilingualism: 
 
Can a science enrichment programme delivered in the mother tongue of foreign scientists increase the 
motivation of migrant pupils for science? 
 
Joana Moscoso  
Joana Bordalo 
(Native Scientist) 
 
Inspiring ethnic minority and migrant students to pursue higher education or careers in STEM (Science, 
Technology, Engineering, and Mathematics) is a challenge faced by many schools and institutions in the UK. 
This target group often underperforms in STEM subjects due to a variety of reasons, including specific 
linguistic and educational needs. The Native Scientist project (www.nativescientist.com) follows a science and 
language integrated learning approach bringing together real-world STEM professionals and migrant students 
to discuss science topics and science careers in the students’ heritage language. 
 
In this paper, we (1) describe an innovative science education and outreach programme that connects 
migrant students with scientists of the same linguistic and cultural background and is built upon a carousel 
teaching strategy and a Content and Language Integrated Learning (CLIL) approach; (2) we present results of a 
randomised controlled trial (RCT) that tested the effectiveness of the programme; and (3) we discuss the 
challenges and benefits of transitioning the in-person programme to an online synchronous programme 
during the pandemic. Our results point to an increased attainment value, intrinsic interest, self-concept, and 
intention to future participation in science and increased intrinsic interest and self-concept of ability for the 
students’ heritage language immediately after the workshop.  
 
Our experience in providing the programme in an online synchronous manner during the pandemic shows 
that positive outcomes for students and scientists can still be achieved but stresses the importance of 
providing high quality bespoke training to the scientists who act as instructors and work closer with the 
teacher to prepare the day of the workshop. Overall, results indicate a positive effect of the workshops and 
indicate that it is possible to foster migrant students’ motivation for science through their participation in a 
science outreach programme. 
 
Joana A. Moscoso (Native Scientist), Julia Schiefer (University of Tübingen), Jana Philipp (University of Tübingen), Joana Bordalo (Native 
Scientist), Pedro Afonso (Native Scientist, Erasmus MC Rotterdam), Ana I. Catarino (Native Scientist, Flanders Marine Institute), Jessika Golle 
(University of Tübingen), Ulrich Trautwein (University of Tübingen) & Patrick Rebuschat (University of Tübingen, Lancaster University) 

 
 
Promoting the learning and achievement of pupils who use EAL during and after Covid-19 
 
Katherine Solomon (The Bell Foundation) 
 
This talk will consider the impact of the Covid-19 pandemic on the learning and achievement of pupils using 
English as an Additional Language (EAL). From March 2020 onwards, when schools across England closed to 
most pupils, The Bell Foundation received numerous reports from teachers and schools that pupils who speak 
English as an Additional Language were experiencing language loss, in addition to the learning loss 
experienced by many pupils.  Language loss for EAL learners is particularly concerning given the strong 
evidenced correlation between English language proficiency and attainment (Strand, 2018) (Strand, 2020). 
  
During this presentation, Katherine will share findings from the National Foundation for Educational Research 
(NFER) Teacher Omnibus Survey Spring 2021, which went to over 1500 practising teachers and which 
featured questions from The Bell Foundation examining teacher perceptions of the extent of language loss in 
EAL pupils and the subsequent effect on learning loss.  Findings from this survey will be considered alongside 
the strong anecdotal evidence that The Bell Foundation received from teachers and schools during school 
closures and which indicated that pupils who speak English as an Additional Language were experiencing 
language loss, in addition to the learning loss experienced by many pupils.  
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The presentation will conclude with Katherine sharing examples of how The Bell Foundation has been working 
with schools, practitioners and parents throughout the pandemic to support home learning, ensure ongoing 
professional learning opportunities for practitioners and ultimately mitigate any learning and language loss 
experienced during school closures.  
 
 
 
Participation in distance learning: Promoting inclusive education in multilingual settings  
 
Roberta Spelorzi (University of Edingburgh) 
Mattia Zingaretti (University of Edingburgh) 
 
In the context of global institutions such as UK Universities, where in 2019/20 22% of the total student 
population was international, being aware of students’ linguistic and cultural richness is crucial. In fact, said 
richness may represent a challenge for both instructors and learners in terms of classroom engagement and 
participation. On the one hand, students may have to adjust to participating in a way which differs from that 
of their own culture. On the other, teachers have to be aware of the culturally-specific notion of participation 
and equally value different signs thereof – especially in distance learning, where additional participation 
challenges may arise.  
 
This paper begins by demystifying notions such as multilingualism/multiculturalism, followed by a reflection 
on diversity. The notion of participation in educational settings is then introduced, followed by a reflection on 
what might also count as participation considering learners’ multicultural diversity. Considerations follow on 
the challenges of assessing and valuing different kinds of participation considering learners’ cultural 
differences. The paper ends with a discussion on how such differences may be exacerbated in online teaching, 
and provides suggestions for successful strategies to widen teachers’ perception of different participation 
kinds.  
 
Promoting inclusive education that respects individual learners and diverse learning communities is the 
ultimate aim of the paper, in line with the Professional Values promoted by the UK Professional Standard 
Framework. 
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26th May 
Emergency Responses: 
 

Filling the gaps: school experiences in supporting newly arrived migrants during lockdowns. 

Chiara Manzoni (NIESR - National Institute of Economic and Social Research) 

The Covid-19 lockdowns and related school closures have caused major disruption to all students and families 
around the world. The impacts, however, have not been the same for everybody. In fact, the shift to distance 
learning, have been acting as multipliers of educational inequalities, affecting more severely those who were 
already disadvantaged. Newly arrived migrant children and their families are particularly vulnerable, as they 
are less familiar with the education system and life in the hosting country, and they often face challenges due 
to language barriers and traumatic personal experiences of immigration. Schools are the first port of call for 
newly arrived migrants and often provide support beyond education, assisting families accessing health and 
welfare services and offering mixing opportunities for pupils and parents, which are crucial for promoting 
integration and cohesion across communities. 

In the wider context of the Covid-19 pandemic with lockdowns and school disruptions, teachers faced several 
challenges in supporting newly arrived migrants and without any clear framework and guideline they 
individually and creatively responded to the emergency.  

This paper focuses on school perspectives, exploring the challenges faced by teachers in supporting and 
communicating with parents and students from primary and secondary schools in England, Italy, Spain and 
Switzerland. Online interviews were conducted with headteachers and teachers between May and October 
2020. A whole range of strategies put in place by schools is documented, with a focus on those practices 
aiming at addressing the needs of newly arrived migrants. The fieldwork has been followed by a couple of 
practitioner events aiming at opening the discussion and share school initiatives undertaken independently. 
These discussions allowed a broader reflection on positive lessons to be shared.   

 
 
‘Less people dare to go outside’ – Formal and non-formal support structures for refugee students and young 
people throughout and despite crises. Experiences from Austria. 
 
Michelle Proyer (University of Vienna, Austria) 
Johannes Reitinger (University of Vienna, Austria) 
Michael Holzmayer (KPH/University of Vienna, Austria) 
 
In order to gather detailed information on structural challenges and needs among formal and non-formal 
education providers working with refugee students and young people, two sets of questionnaires were sent 
out in late 2020/early 2021 (non-formal settings) and planned to be collected throughout first half of 2021 
(school settings).  
 
Drawing from the analysis of the first data set, initial findings point to the fact that service providers appear to 
be well prepared to tackle specific challenges, the pandemic throws at them. The fact that these are used to 
work under precarious circumstances, might be a possible explanation pattern. Half the responses received 
indicate that supervision ratio remained the same. Almost the same number of providers indicate that these 
worsened or even improved. The latter pointing to the fact that some services had to be suspended or service 
users did not claim these due to external restrictions of movement or personal reasons (e.g. fear of going 
outside). Data collection in schools is currently in the phase of planning and findings will hopefully feed into 
the presentation at the conference.  
 
Findings – also contrasted against each other – are to inform service providers, schools and educational 
administration to support current passages of transition in and out of lockdowns. This is to inform a 
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monitoring process of potential effects of the crisis on educational developments and possible dangers of 
increasing educational inequality. 
 
 
Changing educational roles and competences during the COVID crisis. A case study from Turin, Italy 
 
Roberta Ricucci (Università degli studi di Torino) 
Tanja Schroot (Università degli studi di Torino)  
Pietro Cingolani (Università di Bologna)  
 
The global pandemic has further pronounced the interrelation between socio-economic capital and 
educational performance pointing to existing inequalities among students with different social and cultural 
backgrounds. In view of the lifelong learning strategy, the EU-Commission has been underlining for decades 
the thread of time-limited, context-bound and ‘traditional’ education patterns (Tuschling & Engemann 2006). 
In the same vein, policymakers underline the urgent necessity to promote learning in highly-diversified 
settings, to promote the lifelong, life-wide and life-deep perspective.  
 
Drawing on these premises that point to a constructivist pedagogy (Neuman and Guterman 2016) and thus 
customised curricula and learning environments (Mandel 2020), this work ties in with the observation that 
demarcations of formal-, non-formal and informal education have been increasingly blurred during the COVID 
crisis. Defined delegations to and responsibilities of learning (environments) have been completely shifted in a 
reality that required formal ‘in-family’ instruction and thus outsourced schooling and extra-curricular activities 
mostly to the home context. Roles of caretakers and task descriptions for professional educators were thus 
altered in a way that taught us about the fast pace of competences and the true necessity of continuous 
learning. Knowledge acquisition, cultivation and transmission is always embedded not only in specific 
educational cultures but also in individual and familial life trajectories that steer related processes. 
Accordingly, parental skills and competences, strengths and weaknesses came into play on all levels.  
 
On this purpose, a case study in Turin, Italy investigated on the perceived and experienced difficulties of 
educators during lockdown in diverse settings, with particular attention to the difficulties in communication 
and understanding between educators and parents, and the collaboration patterns among them. Accordingly, 
in-depth interviews have been conducted with school teachers (formal) and educators (non-formal) of an 
after-school programme that provided location, technical facilities and learning support for families-in-need. 
Additionally, with parents (informal) who became trainers for their children during online and distance 
learning. 
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Citizenship and Belonging: 
 
COVID-19 and the recreation of social injustices: issues of learning and belonging among Syrian refugee 
students in London 
 
Jumana Al-Waeli (UCL Institute of Education) 
 
In light of the unprecedented significant impacts of COVID 19 lockdowns and school closures on the lives and 
educational experiences of children in the UK, this paper shares the voices of a group of Syrian refugee 
students based in a London secondary school, explaining the difficulties and barriers to learning and belonging 
to school during the time of the pandemic.  
 
Using Nancy Fraser conceptualisation of social justice as parity of participation, the paper explores the 
experiences of learning and perceptions of school belonging among 6 Syrian students by analysing transcripts 
from an extended narrative research project. It argues that issues inhibiting participatory parity in the 
schooling process and hindering belonging were significantly aggravated by the pandemic, causing severe 
negative impacts on the participants' learning and adding more adversity to their already disrupted lives. This 
argument is evident in the students' testimonies of how they received little to no online learning and support 
during school closure, attributing that to stances of a) misrecognition including low teacher expectations, 
prejudice and fixed presumptions; b) maldistribution of different types of resources; and c) lack of 
representation, signified by the absence of effective and meaningful channels of communication between the 
school on the one hand and the students and their parents on the other hand. These concerns were 
perceived to gravely hinder the Syrian students learning and impact their sense of belonging to the school. 
 
Additionally, the paper highlights the student feelings of despair and disappointment demonstrated by loss of 
hope and motivation, concerns over their lost futures, and the critical implications of these issues on their 
wellbeing and represents how some of these students adapted their own strategies to learn in light of the lack 
of meaningful and equal school support and their suggestions to their school and teachers to address the 
aforementioned injustices concerning their schooling. 
 
 
 
Introducing the dialogic approach as a key strategy for citizenship-building.  
 
Dr. Luisa Conti (Friedrich Schiller University Jena) 
 
Growing social inequality and the rise of right-wing structures pose major challenges to our society today. The 
question arises how children and young people can be made fit to resist authoritarian ideas on the one hand 
and to become supporting pillars of a genuine participatory democracy on the other. One possible answer is a 
cultural turn oriented towards the principle of inclusion, realised through a concrete paradigm shift in schools: 
through this principle all citizens are recognised as Dēmos and they are assigned Kratós (power) to actively 
and creatively shape the system and its particular subsystems. For this to happen, society must change 
drastically, starting with its institutions, and its members need the necessary attitude and skills to do so.  
 
This requires rethinking both the school and the concept of teaching and the related roles and relationship 
between teachers and learners. Not just the knowledge and abilities of the students must be considered but 
also their interests and needs. School is indeed not just a knowledge hub but a fundamental social institution. 
More important than ever are inclusive strategies during as well as in-between lockdowns in which students 
have very different cognitive and emotional needs. In this presentation I will discuss a theoretical framework 
around the triad inclusion-dialogue- democracy, discussing the potentiality of the dialogic approach for 
citizenship-building while exemplifying possible forms of its implementation in schools, also amidst pandemic. 
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Combining forces to face the future: Governmental Initiatives to strengthen Italy’s skill base during the COVID 
pandemic 
 
Roberta Ricucci;  
Tanja Schroot  
(Università di Torino) 
 
Recent CEDEFOP data (2020) forecasts for the Italian context that 51% of the total job openings over the period 
up to 2030 will require high-skill qualifications, whereas 48% are presumed for the medium level skill segment 
mostly available to professionals and technicians. The fact that part of these data was prepared before the 
pandemic and are thus presumed to be over-optimistic in relation to the forthcoming situation underlines the 
immense importance for competences and high-quality formal and non-formal education in the near future. 
Shortly after the emergence of the global sanitarian pandemic, that hit Italy as one of the first European 
epicentres in the beginning 2020, the national government reacted accordingly with the introduction of 
measures to favour research and policy actions in educational contexts. The major focus was put on the analysis 
of needs for a continuing formal educational input and the transmission of competences needed to firstly cope 
with the future scenario, and to secondly become equipped with the required skills to prevent from disastrous 
economic and technical consequences. One particular necessity that emerged in this context was the needed 
investment into competences of 1st and 2nd generation immigrants, often disadvantaged for the sake of socio-
cultural and economic status within the educational scenario and thus not equipped with equal chances, to tap 
the full potential of Italy’s future workforce. 
The interventions of the Italian national context on policy level will be thus exemplified with the presentation 
of two measures.  
One refers to the ‘Observatory for the Integration of Students with Non-Italian Nationality’ into the educational 
landscape. The Italian Ministry for Education had been commissioning experts from Academia and Civil society 
for several years to research and consult on challenged situations for migrant families and encouraged the 
elaboration of particular guidelines to encounter and sustain them in COVID times.  
The second measure that will be presented is the ‘Extraordinary Integrative Fund for Research (FISR)’ that 
provided in the frame of the National Research Program of the Italian national context (PNR) a total of 22 Million 
€ to research on new questions and issues emerged from the diffusion of COVID-19 to overthink traditional 
models and approaches in diverse sectors, such as on social, sanitarian, educational, juridical and economic 
level.  
The Paper discusses the top-down approach of the policies, perceived challenges and barriers as well as 
potential chances and benefits on academic and societal scale. 
 
 
 
 
Impact of the COVID-19 Pandemic on Third-Country National Students in Madrid and Barcelona 
 
Silvia Carrasco; 
Marina Pibernat 
(EMIGRA-CER Migracions, Universitat Autònoma de Barcelona) 
 
The impact of the COVID-19 pandemic on the academic and social life of children and adolescents is raising concerns 
about the serious consequences it may imply for a generation of young people, especially those who were previously 
in more vulnerable situations, particularly students who are third country nationals. Paradoxically, since the beginning 
of the lockdown and when schools later reopened to deliver intermittent in person instruction, the specific needs of 
this group of students, particularly language support, and the effects of academic and social isolation as possible 
aggravating factors have been absent from the public debate on education in the pandemic beyond general mentions 
to family impoverishment and the digital divide.  
 
This paper draws on a prospective study (1) conducted through interviews with management teams and 
teaching staff specialised in the direct care of students who are third-country nationals in eight secondary 
schools in Madrid and Barcelona. We focus on the impact of the pandemic on these students from a 
comparative a migration status and gender approach, in the context of the transformations, readjustments 
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and consequences experienced by all students from mainly disadvantaged socioeconomic backgrounds. Our 
findings reveal high disparity in schools’ ICT and specific preparedness to meet he needs of their students, 
particularly of those lagging behind due to recent arrivals, including those still in the process of acquisition of 
the tuition languages. Moreover, affecting students regardless of their migrant status, curricular setbacks and 
the loss of schoolwork habits have been aggravated by the recreational use of ICT, with clear differences by 
sex, which may lead to less predictable, but more persistent, processes of school disengagement. Finally, it is 
necessary to highlight that neither the digital tools nor the educational innovation that they may entail can 
solve structural social issues, such as socioeconomic inequalities intensified by the Covid19 crisis. 
 
(1) Promoting Meaningful Integration of Third-Country Nationals Children to Education. IntegratED (776143-EU-AMIF). 


